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Abstract 
Since prehistoric times, there’s been an ongoing debate over how art education should be taught and Northern part of Cyprus is 
one of many countries involved. In Europe from the modernisation process into today’s postmodern approach, The art education 
at universities has shifted from classical into ideational, resulting in increasing dominance of conceptual art. Until British Rule, 
Cyprus art education had been destitute of any form of art education. Following the British Rule, painting lessons were added to 
the curriculum. Considering the necessity for essential infrastructure in order to maintain proper and effective art education, the 
inadequate classes and sketchy curricula adopted until 1990’s resulted in less people dealing with art. In 1990, for the first time 
ever, a majority of Anadolu Güzel Sanatlar Lisesi graduates continued their education in Fine Art Universities in Turkey. 
Academic art education hasn’t completely broken off from the classical approach possibly because of the classical education of 
the academic staff. Given such a short time span, one could say that Northern part of Cyprus has progressed considerably. 
However, due to isolations, and the clash of classical and modern western education, when compared to European countries, the  
current Northern Cyprus education system remains rather ‘arabesque’.
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1. Introduction 
Since prehistoric times, there’s been an ongoing debate over how art education should be taught and Northern part 
of Cyprus is one of many countries involved. In this sense, there are several definitions of “art education”. For that 
reason, this work summarises various point of views from which art and art education are structured, followed by 
Turkish Cypriot art education within a number of periods. 
 
2. Art Education in Northern Cyprus 
In the general sense, art is defined as an expression of creativity and imagination. Towards the end of the 19th 
century, for the first time art and crafts were differentiated from each other, which brought about the understanding 
modern art started, during which art education became prominent. Nowadays, thanks to art education, people have 
been able to develop their creativity and aesthetic perspectives to the degree that they can interpret art. Also, thanks 
to art education people are not only becoming increasingly art literate, but they are also improving their inner 
creativity and gaining an aesthetic view. 
 
“Since the beginning of the 20th century, in a general and extensive sense, the concept of “art education” has been 
defined as the kind of education which includes all fields and forms of art, in both curricular and extracurricular 
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creative art education” (San ,2000:17). However, it is also thought that art education does not only serve as a tool to 
train artists, but it also aims to encourage individuals to achieve and maintain an artistic perspective.From a dialectic 
point of view, this paper will touch upon Cypriot art education’s place in European art history. According to 
information drawn from Plato’s written works, the first art academy was founded by Plato in B.C. 387 in Greece, 
outside the city walls. From B.C. 387 until the end of Renaissance, art education workshops or academies adopted 
the ‘mimesis’ doctrine, meaning ‘to imitate’ in Greek. This philosophical doctrine regards the artist as an imitator of 
reality. Hence, the better the artist imitates reality, the more esteemed an artwork becomes. This approach requires 
the artist to produce a mirror image of our world. 
 
 “The fact that the “academies” - which acquired a more formal title in the 16th century - expanded in terms 
 of domain, followed by Michelangelo and Da Vinci’s protest against academies which emphasised 
 application, rather than artistic freedom, urged the necessity of academies which was deemed to be the only 
 way of settling the question of art education within a “master-apprentice” model of teaching, by way of 
 differentiation between art and craft.”(EczacÕbaúÕ, 37:1997). 
 
Later on, especially around the 17th century, artists retreated from objective, and began to adopt subjectivism, 
resulting in better appreciation of subjective artwork. Inevitably, this transition enabled art education to adapt. From 
the modernisation process into today’s postmodern approach, the art education at universities has shifted from 
classical into ideational, resulting in increasing dominance of conceptual art. 
 
Thus, it is observed that art education has undergone continuous changes throughout the history, and that “it is an 
ever changing, developing process determined by the usefulness and efficiency principles, which varies from one 
community to another, even from one individual to another” (Artut, 2007:118). 
 
From this point of view, it is believed that the historical process must be taken into account while evaluating art 
education in Cyprus. For centuries, due to its geopolitical importance, which is still intact, the island changed hands 
numerous times. The ever-changing circumstances within the society made the biggest impact on the current state of 
art in Cyprus. Political, economic and social incidents are amongst factors that has determined the destiny of art. 
Isolations, brought about by the fact that the Northern part of the island is not recognised, has been identified as a 
key determinant of the state of art from 1983 onwards. 
 
In terms of research, the history of the Turkish Cypriot art education can be summarised under five subcategories: 
Ottoman Empire period (1571-1878), British Rule (1878-1960), Republic of Cyprus and the Turkish Cypriot 
Community period (1960-1975), Turkish Federated State of Cyprus (1975-1983) and Turkish Republic of Northern 
Cyprus (1983-…). 
 
2.1. Ottoman Empire Period (1571-1878) 
 
In order to establish the cultures that had an impact on the Turkish Cypriot art education and art in general, this 
paper looks into the history of Cyprus. The island of Cyprus dates back to around 5000 B.C. During the Bronze Age, 
which was one of the most formative periods, the island was claimed by Egypt, Hittites and various Greek colonies, 
respectively. Following the Bronze Age, in 8 B.C. the island was ruled by Phoenicians, followed by Assyrians who 
reigned for around 150 years. Egypt and Iranians’ invasions lasted up until Alexander, which was followed by 
Byzantine Empire reign in around 395 when the Roman Empire was split. “At a weak period of the Byzantine 
Empire, a Byzantine aristocrat called Isaac Komenos created independent patriarch of Cyprus. This newly 
independent state had been the first independent state in the history of Cyprus”. (Cicio÷lu: 210:1983) 
 
   Following the Crusades, in 1191 King Richard the Lionheart ended the state of Komenos and sold the island to a 
Frenchman, Guy of Lusignan. In 1489, the Venetian period started and following the Ottoman conquest in 1571, the 
Venetians left the island. During the reign of Selim II. only Turkish families were allowed on the island, which 
825
 Eser Kececi /  Procedia - Social and Behavioral Sciences  51 ( 2012 )  823 – 827 
 
resulted in pure Ottoman culture flow into the island. Consequently, Ottoman culture and education approach were 
carried onto the island through the Ottoman families and system. 
 
Even though between 1571-1878 Ottoman Empire period school curriculums included calligraphy, handcrafts and 
art lessons, the overall art education did not compare to that given in the Western countries. 
 
2.1.1. The British Rule (1878-1960) 
In 1878 the island was annexed by Britain temporarily, with the agreement of the Ottoman government, and 
following the defeat of the Ottomans in World War I, in 1925 the island became a Crown Colony of Britain. In this 
period, for the first time in history, the Turkish had access to the ‘IndustrySchool’ where they received industry 
oriented, technical education.  The main aim of the school was to train qualified individuals in accordance with the 
needs of the island. As Cicio÷lu states, this school provided a large number of students with education in ten 
branches in the fields such as hat making, shoe making and umbrella repair. As well as the Industry School, an Art 
School where both Greek and Turkish people attended was also mentioned. However, it has not been possible to 
access any written documents regarding the existence of such a school. 
 
The evidence shows lack of art education in the Western sense, until the British Rule period. During this period, 
painting lessons were added to the curriculum. Nevertheless, in the 1950’s painting and sculpture works were rather 
rare to spot within the Turkish Cypriot community, and as every other topic, painting and art lessons lacked 
qualified teachers. 
 
2.1.1.1. Republic of Cyprus and Turkish Cypriot Community Period (1960-1975) 
As for the Republic of Cyprus and Turkish Cypriot Community Period, the Republic of Cyprus was founded in 
1960, and the existence of two separate communities within the island was acknowledged. In 1959, the British 
government handed the Turkish education institutions over to the ‘Turkish Cypriot Community’ (TCC), on behalf of 
the Turkish society. The first thing the TCC did was to adapt the Turkish Cypriot education to the system in Turkey. 
Thus, the art lesson syllabus was redesigned to accommodate requirements of the Turkish system. In addition, most 
of the instructors at the schools had studied in Turkey where they adopted the Turkish education approach. As for 
the higher education, this period brought up two different generations of instructors with considerably different 
approaches, “the first generation were those who graduated from Gazi Education Institution 1960 onwards, and the 
second being those who graduated from Istanbul Fine Arts Academy in the 1970.”(ùonya, 2009:66) 
 
In addition to this, the British government and embassies helped young students to get admission and study in 
Europe, and thanks to their efforts, “…it can be said that, for the first time in history of the island, a more deliberate 
structuring activities were observed and maintained within the art field. Nevertheless, individuals still did not regard 
themselves as artists, but rather art instructors. For that reason, instead of exhibitions, they opt for training 
individuals and taking part in the structuring activities within the field” (ùonya, 2009:80). 
 
2..1V. Turkish Federated State of Cyprus (1975-1983) 
During the Turkish Federated State of Cyprus period, strengthening relations between Northern Cyprus and Turkey 
led talented Turkish Cypriots to become more modern in terms of art education. As a result, the Turkish Cypriots 
who returned to the island following a thorough art education abroad, helped form a better and deliberate art 
education system and develop a modern approach. Thanks to the innovations made in this field, the Turkish Cypriot 
society’s understanding of art and painting improved, and the issues with the lack of art classes at the schools were 
gradually overcome, where the classic art understanding yielded to abstract and ambition to seek for diverse 
aesthetic elements. 
 
Following the 1974 Military Action in Cyprus, the Turkish Federated State of Cyprus was founded, and lasted eight 
years. During this period there was a lot of tension between the two communities, and following the manifestation of 
the right to self-determination, the Turkish Federated State of Cyprus unanimously proclaimed the Turkish Republic 
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of Northern Cyprus (TRNC) on 17 November 1983, and the ‘Independence Statement’ was announced by Rauf 
Denktaú, the founding President of the TRNC. 
 
2.V.  Turkish Republic of Northern Cyprus (1983-…). 
Following the foundation of TRNC, the government allocated budget line for art and culture, and regulations 
regarding this field were revised. Considering the necessity for essential infrastructure in order to maintain proper 
and effective art education, the inadequate classes and sketchy curricula adopted until 1990’s resulted in less people 
dealing with art. In 1990, for the first time ever, several people graduated from Anadolu Güzel Sanatlar Lisesi 
(Anatolia Fine Arts High School) which was formerly a middle school. This was a very important achievement for 
the future of art education in the TRNC. The Fine Arts High School enabled talented students to improve their 
artistic skills from an early stage of their education. 
 
In addition, during this period people returning to the island following their studies in Turkey and European 
countries, brought a new approach to art education in TRNC, and thanks to their innovative solutions, they became 
the pioneers of the new generation Turkish Cypriot Art. Following the foundation of TRNC, a number of art 
associations and galleries were founded, which encouraged budding artists and art lovers to be more involved in art 
in general. Through the instrumentality of other socio-economic developments, plastic arts also emerged and 
flourished. The developments previously mentioned also had a massive impact on art education in general. 
 
 
In the 2000’s, following a four-year research on Northern Cyprus education system, Trautmann deduced: 
“The younger generation has been through winds of change. We heard them say ‘We want to a part of the 
rest of the world’. Today, a new education approach that allows freedom of thought is being used schools 
and colleges. When a question is asked, students are encouraged to think of an answer of their own. Within 
the last ten years, more and more people attended international workshops and several artists were invited 
to visit Northern Cyprus. Groups have worked to scrutinize different disciplines and thoughts. All in all, 
according to my observations these are determined and productive artists and creative individuals who 
challenge all kinds of obstacles and believe in art for art’s sake. (Trautmann, 2010:358) (Trautmann, 
2010:358)    
As mentioned above, the Turkish population living in the island has been struggling against the obstacles and 
isolations, and they have been striving to reverse their invisibility in the eyes of the world, through their artwork. In 
2003 when the border dividing the island into two opened, the never-ending, and possibly everlasting, steps towards 
solving the Cyprus issue between the Turkish and Greek governments accelerated. In parallel, the European Union 
(UN) organised and funded projects and events which aimed to bring the two communities closer, which echoed a 
great positive impact on the Turkish Cypriot education. 
As mentioned before, until the year 2000 the island did not have any Fine Arts Faculty, therefore most of the 
Turkish Cypriot attended schools abroad, particularly in Turkey and Europe. However, for the first time in 2000 
Fine Arts and Design Faculties and Departments which also included the Plastic Arts departments were founded. 
Thus, art education in TRNC was strengthened by several modern and international events, exclusive projects, art 
symposiums. Nevertheless, the improved art education at universities cannot escape from the clutches of isolation of 
the Northern Cyprus which does not stop it from being internationally unrecognised and finding itself in global 
chaos. 
 
In Northern Cyprus, there are six universities, and in five them art and design courses are taught under various 
faculties.  However, it can be said that academic art education hasn’t completely broken off from the classical 
approach possibly because of the classical education of the academic staff. Given such a short time span, one could 
say that the Northern part of Cyprus has progressed considerably. However, due to isolations, and the clash of 
classical and modern western education, when compared to European countries, the current Northern Cyprus 
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education system remains rather ‘arabesque’. 
 
It is widely accepted that the standards of society and the state of its art education stand in direct relationship. 
Accordingly, in the quest for modernisation, it is one of the major tasks of governments to increase the value that is 
being attributed to art education. Although the state was created from scratch and it was founded only 28 years ago, 
with the help of the motherland Turkey, TRNC has made remarkable achievements and the fact that the state has 
come so far is rather promising. As a cradle of civilisation, nurtured by a variety of different cultural values, Cyprus 
also went through troubled periods whose reflections in art have gained a documentary value. These art works have 
become the cultural heritage of new generations and have been used in their art education. 
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